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“The most powerful single moderator that enhances
achievement is feedback.” (Hattie, 1992)

Our guidelines for Marking and Feedback at Thameside Primary are informed by research carried out by the EEF (Education Endowment
Fund) and the Assessment Reform Group into ‘Assessment for Learning’ (AfL).

Taking in to consideration recommendations from the 'Reducing workload in your school' DfE guidance
https://www.gov.uk/guidance/reducing-workload-in-your-school , Thameside Primary designed this guidance to ensure:

®  Teachers make best use of the time spent marking and providing feedback to pupils
®  Pupils develop the skills to become reflective self and peer-markers

Marking and Feedback Objectives
There are two main reasons we mark work and give feedback:

®  To motivate the child

®  To further the learning of each pupil and to raise standards throughout the school by:
Addressing misconceptions
Reinforcing a skill or piece of information
Extending a child’s understanding or ability to do something

Types of Marking and Feedback
Marking and feedback at Thameside may be given on a 1:1 basis, to a pair of children, to a group of children or to the class as a whole
and could include:

® conferencing

®  peer-marking

®  self-marking

®  vellow box marking

® whole class feedback forms. Please see the appendix for more detailed explanations and examples.
Markers at Thameside can include: teachers, teaching assistants (TA), supply teachers and children.

Marking and feedback at Thameside should always have a positive impact on the child(ren) and be given with consideration to
learning and needs. Recommendations for the Education Endowment Fund state ‘Feedback should focus on moving learning forward,
targeting the specific learning gaps that pupils exhibit. Specifically, high quality feedback may focus on the task, subject, and self-
regulation strategies.

Although the marker is responsible for using their professional judgement when it comes to how to mark a piece of work or provide
feedback, it is our intention that all work should have some form of evidence of marking. At Thameside, for example, we do expect
teachers to use conferencing (see appendix) in English and Maths lessons.

Where marking codes are used (as shorthand) pupils need to be clear about what the symbols represent. Marking codes for children
are located inside the front cover of our English, Maths and Science books (see appendix).

It is acceptable to give general praise (e.g. ‘great work’ or ‘I really enjoyed this’ etc) but only when it is accompanied by feedback (either
verbal or written) that helps the children know what they have achieved and what they need to do next to deepen their understanding.

Support for staff

At induction, new staff will have training on our core marking and feedback approaches e.g. conferencing. All staff will have regular
training and input on marking and feedback as part of our annual CPD offer and monitoring.

Marking and feedback will be monitored through deep dives which include: diagnostic learning walks, work/book sampling, teacher self-
evaluation forms, pupil voice and other methods as deemed appropriate. If there are any queries, we will have professional dialogues
with staff and will offer further support and guidance where it might be required. If staff are ever unsure about the most effective type
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of feedback to give for a particular task, they would be encouraged to speak to a colleague, Phase Leader or member of SLT, any of
whom are more than happy to offer their advice and support.

I Burton & S Greenaway

Appendix
1.Marking Symbols

2. Types of marking & feedback

®  Conferencing
®  Pupil self and peer evaluation
®  Whole class feedback

®  Yellow box marking

1. Marking Symbols

Symbols to support marking and assessment in Foundation:

Thameside marking in Foundation

The bird.... —marked by the teacher
@ @ o - independent work/linking sounds

W 30-50 months B/W/S
Area of development band Level achieved (beginning, working within, secure)
Marking Codes
L: Literacy (w —writing, r —reading)
M: Mathematics (n — number, S55M — Shape, Space and Measures)

CL: Communication and Language —(LA — listening and attention, u — understanding, s —
speaking)

EAD: Expressive arts and design

UTW: Understanding the world

PD: Physical development

PSED: Personal, social and emeotional development
ELG: Early Learning Goals

U — unaided

A — aided

Symbols to support marking and assessment in KS1:
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Thameside marking in Key Stage 1

Yellow highlighter ....... Marked by the teacher
_ Peer or self-marked by a child
Blue highlighter — Cold task completed before a unit of work starts used to identify teaching needs

BIRRIRERIBREER - Hot task written independently at the end of a unit used to show progression
and identify further teaching needs

Orange highlighter — Highlighted work meats interim framewark requirements (Y2 only)

f Warning! You need to correct something on this line

U - unaided
A —aided
V —verbal feedback given by an adult (usually during conferencing)

S —shared marking adult/pupil or pupil/pupi||

Symbols to support marking and assessment in KS2:

Thameside marking in Key Stage 2

Yellow highlighter ....... Marked by the teacher
_ Peer or self-marked by a child
Blue highlighter — Cold task completed before a unit of work starts used to identify teaching needs

_ Hot task written independently at the end of a unit used to show progression
and identify further teaching needs

Orange highlighter — Highlighted work meets interim framework requirements (Y& only)

Warning! You need to look at this line and check spelling (sp), punctuation (p) or for
A a missing word (/\)

U — unaided

A—aided

W —verbal feedback given by an adult (usually during conferencing)
S — shared marking adult/pupil or pupil/pupil

M — marked by me!

C — I have completely achieved the learning objective

P — | have partially achieved the learning objective

T -1 have not yet met the learning objective

Symbols to support marking and assessment in Rainbow room:
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Learning objective and activity

Marking code | Assessment | Description- What will this look like?

N Encounter | Modelled. Chn are using hand over hand or heavy physical
prompts. High level of task support.

E Engaged Chn are interacting with task. Adults are using gestural prompts or
reduced physical prompts. Medium level of task support.

I Involved Chn are interacting with task, need little support. May require

verbal prompts. ‘What goes here?' ‘What's missing?’ Low level of
task support.

M Mastered Chn are able to do task independently. No level of task support.
All of the above does not include prompts to stay on task.

2. Types of marking & feedback

Conferencing

Research ( Oxford University — Education Endowment Fund, 2016 ) indicates that masses of ‘after-the-event’ written feedback is

neither efficient nor effective.

Through pupil-conferencing, you will be providing, on a daily basis, high quality teaching to individual students. You will be conducting
not only assessment for learning but also assessment of learning.

How to Conduct Conferences

Circulating the room — It is important to remember that an informal conference with a child need only be 40 seconds long, although it
will take longer until the time when both you and the children are familiar with the idea. You should aim to see every child at least
twice a week, which, in experience, is quite manageable — even without the aid of a TA. Ask how it is going. Alternatively, ask the child
what they feel they need particular help with. Do they have any ‘sticky’ places? Finally, you should formulate a question or suggestion,
particularly if you sense that they lack confidence about their topic.

Things to remember: Don’t talk more than the child. In writing, don’t try to redirect the child onto something you find more
interesting. Only direct the child onto a different course or subject if it’s clearly not working. Don’t ignore the writer’s original intention
for the piece. Try not to supply words or phrases that you like, but if possible quietly guide the writer towards the means of
expression. Don’t hesitate to say to a child that you don’t understand or that you’re confused by the subject choice.

For all conferencing when you’ve finished a conference, simply mark the child’s book with ‘verbal feedback’@and your initials.

It is a well-known fact that ‘after the event’ responses written in books come too late for children to do anything about them. Verbally
conducted revision conferences, on the other hand, provide more opportunity for high quality teaching, alongside the child, in real
time, and allow the child to act on the feedback immediately.

Verbal feedback has maximum relevance to the child because the child, in effect, determines what is to be taught and what learning

opportunities they require.
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Examples of effective feedback

JSIy] uey seyaq
e noA 1nq %o s SyJ,

JSiew je
JUBNUG 84N0A—X3IOM JBSID),

wogewOul L Bupoe)

pue jeeual Aan usyo si
PUE (O 308] J0) ANGE Sjeuuy
ue aney spdnd e Adw)
Asw y uosed 8wy Inoqy

[euosiad

A ssa

Jwaigoxd sy enos 0} noA digy pinco
S0 JO BUOUILY | "JSEd e Ul papoe)
anam SWwHqoId anos O] 8sn anem j2y)

saiBajens Jo Agidsip o B %007, ued pug
mawnas 0] wayy sdwaud Jayoea) ay| Ues
0} SIBUM MO 10U SE0D PIYD BUQ) "awas O
wegoxd e 188 usaq aney sidnd ‘syiew u|

JMOU JEIS B BB
'saia JNak U papes Juaaey NoA §| Jusiuy o)

BIQE 8q LNoA urg Nk Op-—SajnuiL G 1Xau ay)
Ul Bussiuy INOae YUl ) PaauU am 0S "LoRIgILXS
Ino 1oy dn syensod ey ind oy BupB w) Aspoy o
pua auy 1y, :suidxe oy ‘ewn uanb e u) segngoe
Bunadwoo aocnoesd o) uapyo Budiay st Jeyoes)
8y ‘spepod-yes Gupued ase sjdnd ‘pe uj

“BuLLIES) 6]

SJENEAS pue Sopuow ‘Ueld 0] Ange umo

S, JBUIES) 17 BAQICLL O} SUWNE PUB~S8No PUE
sydwod se papwosd Arensn st Jj uogeinBes-yes
UMD S, JELUBEY By} UD PESNO0) S| ¥IBqDas-4

(

seibajens uonenbai-jeg

.8q] )0y, O U0IIaaa), SE 4ans ‘peLwses)|
anam LLLE) ISIIEads B 880 0 NOA Juew | ‘exew
yoea nok juiod Azena u) ABojourLue) Bouasy
gipudoxdde asn SUBLOISY, 'Supxe pue pesn
Buieq s1 ABojoure; eoucisiy yBnoue jou 1wy
SBJ0U JBUYOBE) U | "0 B SEM EJIPNOT JaYaum
uo gieqep ssej0 e Buney ax spdnd oSy Uy

;uebe 12y An

5307 "adeys 0, Jaye) e Buiop Aq p, & Bugum Leis
am Jequiswey ;oo B euop pue umop suob
pue doj auy 1B paiels aney nok 8as Nod ue)
8., Nk Bunum ase noA Moy 1 %oo| sl s e,
LS U SIL} SESSNOSIP J5U0es) U] TUOHBULLIOY

SHSE] 108iqQns

180 W paydde aq ‘axyasy) ‘e Yoeqpes)
ayJ 08igns 2 SSOsOe pasn ar yaym yser e
) sasseoosd Buuspun sy S1oe; ¥oeqpead

B i
TE

elgng

Jeya| s BuyBBras st pdnd e ‘yssbug u)

LS80 pue
SSUOIMS BU [9gE| OS2 NOA UED) INJUID S8 W
saim pue sqing au Busynuap ase NoA Jo Auepy,

'sares; Ay awos Bussiw
ase Aoy 1By S910U Jeu0ea; 8Y| HUNAUID B JO
sjusuodwoo ey Bukynuep S| SSE B ‘80usios

JZisanesy e Aeas st oelgo

yaiym 8es pue uebe saeas soueeq ey 8sn
noA uen) ‘punoie Aew Buoim au) aue asay) 10 ow
1N ‘alayy Aueau ainoA, ‘Yo Buc Gy suedxe
Jayoea) 8y 1senesy o) 1seiyBe woy spelgo
Jopuo O pevjse usaq aney spdnd ‘'suEw v

‘Buneey iy 0 Moy

U0 SONDE 290eds Jago jw pue ‘epesb e enb ueo
408LO0UN JO 198100 S) JAVMSUE UE JBLIGUM UO
JUBLULLIOD UBS ]| NSE) JO adi] Synads o xom jo
soaid Q@_g Wmmt.fgﬁfy U0 pPaSrogy 3oeds H

AseL

paemioj Bujuiea] anow o} Ajay)| 310w 3oeqpasy

sajdwexa
ZSHM

sa|dwexa
ISH

"lusyuoo ayy ueyy Juepodwl sse| 8q 0} Ajey| St Aieajep JO PoYIBL 8U} PUE) %0BqPas) [BQIAA 10 USHLIM BIA paIaniep aq Aew sabesselu
asel| g uonepuawiwoday ul uanb si siyl uo aouepinb JayLny HMoeqpas; uo 1oe 0] seunuoddo uanb aq 0y peau spdnd 1ey) ajensuowep ose
asey uanib sejdwexa ay] "seibeens uonenbai-jes pue ‘1098lgns ysel ayl Bunabie) ‘premio} Huises) Buinow Uo SN0} PINOUS YORgPes) aA10aY]

¢INOOHSSVTO FHL NI 3MIT X001 MOvaa3a3d
3AILO3443 40 LN3JLNOD FHL LHOIN 1VHM

uonepuNo
juswmopug
uoneonp

\ 4

7|Page

March 2022



Pupil Self and Peer Evaluation

“Independent learners have the ability to seek out and gain new skills, knowledge and understandings. They are able to engage in self-
reflection and to identify the next steps in their learning. Teachers should equip learners with the desire and the capacity to take charge
of their learning through developing the skills of self-assessment.” (Assessment Reform Group, 2002).

Children marking their own work and that of their peers are important parts of effective marking practice.
Why use Pupil and Peer Evaluation?

e  The greatest impact is an overall rise in self-esteem.

e  Children can feel more able to talk about their learning.

e Children can say where they need help without a sense of failure.
e  Children are thinking deeply about their own learning.

e  Children are starting to be more in control of their learning.

It takes time to introduce a system of self-marking. Self and peer-marking and the time to take action in response to feedback should
be seen as part of the lesson itself. Children will need to have the process modelled to them (e.g. in a plenary) until they feel confident
to carry out the process independently. Children should be confident and practiced in self marking before beginning to peer assess.

Using the class i-pad to ‘mirror’ children’s work are effective ways of modelling the marking process. A child’s name can be selected
intentionally or drawn randomly and their work displayed. The rest of the class identify where that child has met the success criteria
and suggest where improvements can be made. The teacher then models making the improvement using suggestions from the class.

The rest of the class are then given time to mark and improve their own work. This could be used at any point during the lesson i.e. as a
mini plenary or built into planning as part of a lesson.

In addition to the success criteria, children may check their work against their targets e.g. cold task writing targets, those set in lessons
using conferencing toolkits or those set at parents evening discussions.

A model to develop self-marking in KS2:

(1) Children highlight their own work where they have used each success criteria and share with a partner; (2) Children underline one
place where an improvement could be made. This is a place where they did not apply the success criteria. (3) They make the
improvement as part of the lesson or in a separate session.

Developing peer-marking:

(1) Show a partner the self-marking that has been done; (2) Swap a piece of work with a partner to share something they liked about the
person’s work; (3) In pairs, read each other’s work, say two positive things, and make a suggestion for improvement. (4) Phase in
highlighting successes, finding an area for improvement and then making the improvement; (5) Children work independently to identify
the successes and an area for improvement in a peer’s work.

Pen power:
Children work with a partner. Partner A places their book on top of Partner B’s book because Partner A has their book on top they have
the ‘pen power’ (green polishing pen). Partner B reads through the work and gives suggestions on what they think could be

improved/edited and Partner A has to decide whether to take the advice or not. After 5mins the children swap the books over Partner
B has their book on top of Partner A’s and the pen is given to Partner B so they now have Pen power.
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Whole Class Feedback

To be completed at the end of a foundation subject lesson as a whole class. The form is saved on common in planning and will be

revisited by the class at the beginning of the next lesson. A WCF stamp may be used in books to show that this method of feedback has

been used.

An example of a whole class feedback form
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Yellow Box Marking

How Does Yellow Box Work?

Choose one area of a pupil’s work to mark. Just one section. Mark it well and in detail and offer sophisticated feedback (verbally or in
writing) and no matter what, ensure that the feedback is specific and diagnostic (e.g. see verbal technique = not yet). By avoiding any
assessment, pupils should understand that their work is in progress and by ‘zooming in’ on one area to improve, the Yellow Box
focuses students to act on that feedback in a clear and specific framework.

The addition of a new (empty) Yellow Box should vary in size and allow the student to comprehend what work is expected in their
redraft / improvements. It also doesn’t need to have a redraft zone at all — the box could limit improvements. Ultimately, the Yellow
Box (or ‘zonal marking’ as | now associate the strategy with) is about finding and selecting one area of work the student can fix.

Why Is It Effective?

The pupil knows where to work and what to target; improvements can be identified much more clearly to help aid student progress.
This ensures staff are marking for the child — meaning they are not observers in the process —to reduce workload with more direct,
specific comments. that lead to greater impact.

The school wouldn’t expect teachers to mark the re-drafted version (ever).

An example of yellow box marking

Do this! => Yellow Box

The yellow box indicates the area you are to use to make
your improvements to the work which has been assessed.

The size of the box will determine how many improvements
need to be done.

These improvements maybe:

* To complete or improve the original task set

* To improve the level achieved to reach your target

= To an extension question to achieve better than your target
* Torepeat a process or apply it to another situation

NB: This can be applied to hot and cold tasks
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